
 

 

 

 

 
 
 

OUR WHOLE-SCHOOL 
VISION FOR EVERY 
MOORHILL CHILD 

When our children leave Moorhill, they will be motivated and inspired learners who are articulate, literate and numerate. They will know that by 
working hard and working together they can achieve greater success; they will have high aspirations, lifelong skills for learning and will 

successfully demonstrate our core values in all areas of our lives. 

THE VISION OF THE 
CURRICULUM AT 

MOORHILL PRIMARY 
SCHOOL 

Our curriculum is cohesive across the local and 
wider community and across subjects and topics, 
providing challenge and celebrating our 
individuality as a school and community. In 
developing cohesion, there is clear, planned, and 
well-sequenced learning so that new knowledge 
and skills build on what has been taught before.  

Our curriculum is creative, developing memorable 
experiences so that children are enthused by their 
learning, which creates awe and wonder. Children 
explore and develop our school values through 
active learning experiences. They develop lifelong 
skills for learning and gain cultural capital within 
and outside of our community.  

Our curriculum is collaborative. Children build 
emotional resilience and develop their articulacy 
and self-confidence. Through a clear sense of 
motivation and purpose, children take ownership 
of their learning, and this is shared by our whole 
school community. Every member of the school 
community has high expectations of themselves 
and others and recognise that everyone can 
achieve success. 

Year 4 – Groovy Greeks 

Experiences  

Launch  

Collapsed day – _investigation with resources, focus on collaboration and making connections with previous learning.  

Landing  

Parents invited on to show the culmination of our learning. 

Wider use of the environment  

Use of outdoor spaces for drama to support curriculum learning.  
Other areas of the school to support learning. 



Science 
Skills as a scientist Substantive Knowledge Key Vocabulary 

I can make systematic and careful 
observations 

  
I can take accurate 
measurements, where 
appropriate, using standard units 

  
I can use a range of equipment: 
thermometers  
data loggers 

  
I can record my findings using: 

• simple scientific language, 
• drawings,  
• labelled diagrams,  
• keys,  
• bar charts and tables 

  
I can report on findings from 
enquiries: 

• oral and written 
explanations,  

• displays or presentations of 
results  

• conclusions 
  

I can ask relevant questions and 
use different types of scientific 
enquiry to answer them 

  
• I can set up simple practical 

enquiries: comparative and 
fair tests 

• Observation over time 
• Pattern seeking 
• Organising and classifying 

Sound 
Identify how sounds are made, associating some of them with something vibrating.   

• With various items that make noise (drum, tuning fork, cymbal, triangle, bottle), investigate how to 
make a sound from it.  Focus on what they can see when the sound is produced, what they can hear and 
what they can feel.  Link it to feeling the vibrations.   

Recognise that vibrations from sounds travel through something to the ear.   

• Using a concept cartoon to introduce many different thoughts about how sound travels, gauge current 
understanding.   

• Drama activity to mimic sound waves.  

• Children to design an experiment to muffle the sound of a drill. Comparative experiment to with 
different variables (number of layers, types of layers).  Use data loggers to measure and record.  

Recognise that sounds get fainter at the distance from the sound source increases. 

• Link to personal experiences and children to come up with their own hypothesis. Children to design own 
experiment to test it out and used data loggers to record.  Write a scientific conclusion. 

Find patterns between the volume of a sound and the strength of the vibrations that produced it.   

• Use a concept cartoon to introduce theories and discuss using own experiences.  

• Using rice on a drum, get the children to test out the theories from the concept cartoon and write up 
their observations.  

Find patterns between the pitch of a sound and features of what produced it.   

• Using a guitar/violin, look at the thickness of the strings and notice the pattern between the pitch and 
sound. Is this the same for other things that make sound? Pattern observing experiment. Share. 

Children should be able to draw the different sound waves (pitch, dynamics – link to music). 
Scientist:   
Robert Boyle was the first scientist to discover that sound waves needed to travel through a medium (air). 
Galileo Galilei was the first to discover the link between pitch and the features of the instrument. 
Electricity 
Identify common electrical appliances.  

• Children to have pictures of various items and ask the children to sort them in different ways (have lights, 
need batteries, need main sockets, need to be charged or children to come up with their own titles). 

Construct a simple electrical circuit, identifying its parts including cells, wires, bulbs, switches.   

• Give the children the correct equipment and ask them to make the bulb light (pre-learning task).  Then 
give the children constraint, if needed – the wires need to connect the components etc.   

• Ask the children to draw their circuit.  Talk about the need for things to be labelled as a diagram rather 
than a drawing in art.  

• Give the children the same equipment (not the bulb) with a buzzer.  Ask them to make the buzzer 
work.  Look at similarities and difference between the two circuits. 

Sound 
sound, source, 
vibrate, vibration, 
travel, pitch (high, 
low), volume, faint, 
loud, insulation 
 
Electricity 
Electricity, electrical 
appliance/device, 
mains, plug, 
electrical circuit, 
complete circuit, 
component, cell, 
battery, positive, 
negative, 
connect/connections, 
loose connection, 
short circuit, 
crocodile clip, bulb, 
switch, buzzer, 
motor, conductor, 
insulator, metal, non-
metal, debug 
 



• Problem solving 
  

I can gather, record, classify and 
present data in a variety of ways 
to help in answering questions 

  
I can use results to: 

• draw simple conclusions,  
• make predictions for new 

values,  
• suggest improvements and 

raise further questions 
  

I can identify differences, 
similarities or changes related to 
simple scientific ideas and 
processes 
  
I can use straightforward 
scientific evidence to answer 
questions or to support their 
findings 
 

• Draw the buzzer circuit.  
Identify whether a lamp will light in a simple series circuit, based on whether the lamp is part of a complete 
loop with a battery.   

• Show the children drawings of circuits and allow them to explain their reasons.  

• Move onto using real circuits and look at how to ‘debug’ (check all components, check filament, loose 
connections, complete circuit etc).  Write observations.  

Recognise that a switch opens and closes a circuit and associate this with whether a lamp lights in a simple 
series circuit.   

• Give the children the same equipment out but this time with a switch.  Children to identify 
patterns in the circuit working and how the switch is positioned.   

Recognise some simple conductors and insulators.  

• Give the children the equipment for a circuit and a basket of objects.  Predict which will allow electricity 
to flow through and which wouldn’t (identify patterns).   

• Conduct fair test – how would we make it fair? 
What could we use to make our own switch for an Olympic torch?  Link to DT project and history 
topic.  Children to use knowledge of conductors, how to create a circuit and the purpose of switches to design 
and build an Olympic torch.  
Scientist:   
Alessandro Volta (1800 – discovered electricity by mixing chemicals and made the first battery).  Talk about 
the types of scientists as he is an inventor.  
Warren de la Rue – first found that a filament would create light, but it was economical or long lasting. 
Thomas Edison – use a thinner, more economical filament and produce the first commercial light bulb 

History 

Skills as a historian Substantiative Knowledge Key 
Vocabulary 

Chronological understanding 
• Place events from period studied on timeline 
• Use terms related to the period and begin to  
date events  
• Understand more complex terms e.g., 
BCE/CE 

Know when the Ancient Greeks were in terms of  
History. 
Timeline:  
- Industrial revolution 
- Grace Darling  
- 1066 
- Norman conquest 
- Mary Seacole 
- Florence Nightingale 
- Marco Polo 
- ancient Egyptians 
- Celts in Britain 

Fact 
Opinion 
Reliable 
Olympics 
Marathon 
Religion 
Ancient 
Olympics 
Gods: Hera, 
Zeus, Hades, 
Poseidon 
Politics 



- Roman in Britain 
- Ancient Greeks 
Overlap of civilisations shown clearly 

Empire 

Range and depth of historical knowledge 
• Use evidence to reconstruct life in time studied  
• Identify key features and events of time studied  
• Look for links and effects in time studied  
• Offer a reasonable explanation for some events  
• Explain how some aspects of Greek life influence 
today  
• Compare different city states and explain some of 
the reasons why they are different.  Use this 
information to state an opinion about where you 
would prefer to live and justify why. Athens VS 
Sparta 
• Compare how daily life is different between men, 
women, boys, and girls in Ancient Greece. 
• Compare my life to that of an Athenia/Spartan 
child 
• Explore ways in which the life of an Ancient Greek 
child is the same or different to ours. 
• Family, jobs, education etc 
• Compare different fighting and training techniques 
(between city states) 

Olympics, democracy/ Sparta, dictatorship. 
• Know about the daily lives of the Ancient Greeks. 
• Know how the city states were different. 
• Compare the live of Athenian and Spartan families and draw conclusions about my own. 
• Battle of Marathon: 
In 492 BC, King Darius of Persia ordered the  
Greeks to obey him. 
Miltiades persuaded most of the people of Athens to fight against the Persian army. The 
Athenians sent a runner called Pheidippides to Sparta to ask for help. 
Miltiades divided his army into three groups The group in the middle ran towards the Persian 
army first and then pretended to fall back. The Persian army ran after them. The other two 
groups, the left wing, and the right wing, came in from both sides attacking the Persian army. 
The Persians were defeated. 
Hoplite:  
• phalanx formation 
• Bronze breast plate 
• Long spear, Doru in right hand 
• Greaves for skin protection 
• Xiphos- short sword (secondary weapon) 
• Spartan vs Athenian 

Hoplite 
Persia 
Miltiades  
Pheidippides 
Phalanx 

Interpretations of history 
• Look at the evidence available  
• Begin to evaluate the usefulness of  
different sources  
• Use textbooks and historical knowledge  
• Compare a Hoplite to a Roman solider. What does 
this tell you about the fall of Ancient Greece to the 
Romans? 

• Explore ways in which the life of an Ancient Greek child is the same or different to ours: Family, 
jobs, education etc 
• Know some of the myths and legends from this period: Pandora’s box, Trojan Horse, Heracles, 
Relationships between the gods 
• Explore what these myths/legends teach us about the Ancient Greeks. 
• Look at historical sources and draw conclusion about the power of the Roman army compared 
to the Greek army 

 

Historical enquiry 
• Use evidence to build up a picture of a past event  
• Choose relevant material to present a picture of 
one aspect of life in time past  
• Ask a variety of questions  
• Use the library and internet for research 

• Linking back to range and depth/ interpretations:  
• Talk about the reliability and validity of primary and secondary sources 
• Explain how different sources of information help me draw conclusions about a period of 
History. 
• Answer questions about sources: what does this tell you about life…? 

 



Geography 
Skills as a Geographer Substantive Knowledge Key Vocabulary 

Place Knowledge 
• Compare Greece with Britain and use geographical vocabulary to 
describe the differences. 
• Explain that different places can have both similar and different 
features.  
Human and physical geography 
• Describe and understand key aspects of physical and human 
geography 
Geographical skills and fieldwork 
• Locate Greece using maps, globes, and Google earth 
• Use 8 points of the compass and turns. 
• Identify 90-degree turn, 180-degree turn, 270-degree turn 

Place Knowledge 
- Know Greece is in a Mediterranean climate. 
- Know at least four main differences between daily life in Athens, Greece, and 
our locality. 
Human and physical geography 
- I can explain how the climate links to the types of houses in Greece. 
- I can explain why the climate in Greece is different to Britain. 
- I can understand the impact that the physical landscape has on human land-use 
and the way people live their lives (including different cuisines). 
Geographical skills and fieldwork 
- Use 8 points of the compass and turns. 
- 90-degree turn, 180-degree turn, 270-degree turn 

Greece 
Athens 
Sparta 
terrain 

DESIGN TECHNOLOGY 

Skills as a design and technologist Substantive Knowledge Key Vocabulary 

Textiles - Greek sandals/shoes 
Explore 
• I can explore ideas and collect visual and other information for my work. 
• I can explore different shoe products. 
• I can practice joining materials using running stitch and cross stitch. 
• I can create a pattern as a prototype. 
Design 
• I can use a design criterion when creating my own design. 
• I can use diagrams to show my designs. 
• I can use labels to show materials used and how the different parts will be joined 
• I can say the step-by-step process of making my product. 
• I can use my explorer knowledge to inform my design decisions. 
Make 
• I can choose appropriate tools to cut and shape (such  
as the nature of fabric may require sharper scissors  
than would be used to cut paper).  
• I can create objects (such as a shoe) that employ a seam allowance.  
• I can join textiles with a combination of stitching techniques (cross stitch and running 
stitch.) 
• I can create suitable visual and tactile effects in decoration of textiles. (Such as a soft 
decoration for comfort on a cushion). 
Evaluate 

Explore 
- I know about different shoes and different purposes 
- I know which material is best for a flip-flop 
- I know different constituent parts of a flip-flop and 
its  
purpose. 
Design 
- I know my design criteria. 
- I know how use my understanding from exploring  
catapults to design a product which is fit for purpose. 
- I know that it is important to plan and design my 
ideas. 
- I know what I am making and which tools I am using. 
- I know that prototypes can help inform design 
decisions. 
- I know who the product is for. 
Make 
- I know joining techniques including running stitch 
and cross stitch. 
- I know how patterns can be created with cross-
stitch. 
- I know procedures to use tools safely. 

Needle 
Decorating 
Textiles 
Thread 
Stitch 
Glue 
Sew 
Cut 
Measure 
Join 
Seam 
Prototype 
Durable 
Refine 
Running stitch 
Cross stitch 
Pattern 



• I can refine work and techniques as work progresses. 
• I can comment on similarities and differences between my own and others’ work. 
• I can identify what skills I have used. 
• I can identify what was difficult and why? 
• I can identify how I can improve my own work. 
• I can evaluate the final product with reference to the design criteria 

- I know how to use my design to create my final 
product.  
- I know what tools and materials I need to carry out 
tasks. 
Evaluate 
- I know what the design criteria is. 

Art 

Skills  Knowledge Key Vocabulary 

Drawing 
Use shading, hatching, cross hatching, stippling to add texture, tone. 
pattern and form to create effects to their drawing.  
Use different grades of pencil to create tones. 
3D 
Use my hands to make shapes that will create recognisable forms to 
make a coil pot – with handles/lids). 

Drawing 
Know that pencils range from 6B to 6H and that 6H is hard and 6B is soft. 
Know how to create shades. 
3D 
Know how to make a coil pot 

Air dry clay 
Marking and 
joining  
clay 
Design 
Pattern 
Shading 
Tools 
technique 

COMPUTING 

Skills as a Computer Scientist Knowledge Key Vocabulary 

E Safety 
Online relationships 
• Describe strategies for safe and fun experiences in a range of online 
social environments. 
• Give examples of how to be respectful to others online and describe 
how to recognise healthy and unhealthy online behaviours. 
 
Online reputation 
• Describe how to find out about others by searching online. 
• Explain ways that some of the information could have been created, 
copied, or shared by others. 
 
Programming – Kodu 
• Independently create if, then coding strings. 
• Solve open-ended problems by breaking them up into smaller parts. 
• Test, evaluate and make changes to a program. 

E Safety 
Online relationships 
• Know how to be respectful online. 
• Know what healthy and unhealthy online behaviours are 
 
Programming – Kodu 
• Know what an algorithm is. 
• Know how to create an if, the coding string 

E Safety 
Online relationships 
Safe 
Unsafe 
Respectful 
Disrespectful 
 
Online reputation 
Permission 
 
Programming – Kodu 
- Algorithm 
- Kodu 
- Debug 
-Respect 
-Public and private 
information 

 
 



PSHE 

Skills Knowledge Key Resources 

Families and friendships 
Positive friendships, 
including online 
PoS Refs: R10, R11, R12, 
R13, R18  

• about the features of positive healthy friendships such as mutual respect, trust and sharing interests  
• strategies to build positive friendships  
• how to seek support with relationships if they feel lonely or excluded  
• how to communicate respectfully with friends when using digital devices 
• how knowing someone online differs from knowing someone face to face and that there are risks in communicating 

with someone they don’t know 
• what to do or whom to tell if they are worried about any contact online or offline, and the vocabulary associated with 

this. 

Google and Parent 
zone Be Internet  
Legends  
FPA – Growing up 
with Yasmine and 
Tom  
(£) 
 
Social stories  

Safe relationships 
Responding to hurtful 
behaviour; managing 
confidentiality; 
recognising risks online 
PoS Refs: R20, R23, R27, 
R28 

• to differentiate between playful teasing, hurtful behaviour, and bullying, including online, and how to respond to this. 
(Kindness activities) 

• when anonymous on a game, the rules of respect are the same and not being kind can adversely impact on another 
person’s well being 

• how to respond if they witness or experience hurtful behaviour or bullying, including online  
• recognise the difference between ‘playful dares’, and dares which put someone under pressure, at risk, or make 

them feel uncomfortable  
• how to manage pressures associated with dares or pressure from peers.  
• when it is right to keep or break a confidence or share a secret  
• how to recognise risks online such as harmful content or contact and who to tell. 
• how people may behave differently online including pretending to be someone they are not  
• how to report concerns and seek help if worried or uncomfortable about someone’s behaviour, including online. 
• How to recognise and respond to potential dangers in the community. 

Google and Parent 
zone Be Internet  
Legends  
1 decision 
Computer safety 
(£) 

Respecting ourselves 
and others 
Respecting differences 
and similarities; 
discussing difference 
sensitively  
PoS Refs: R32, R33 

• to recognise differences between people such as gender, race, faith 
• to recognise what they have in common with others e.g., shared values, likes and dislikes, aspirations 
• about the importance of respecting the differences and similarities between people  
• a vocabulary to sensitively discuss difference and include everyone 

 

Premier League 
Primary Stars KS2 
PSHE  
Diversity  

Music 
Skills as a musician Substantive Knowledge Key Vocabulary 

Performing 
• Demonstrate awareness of the need for good posture and diction whilst singing to maintain a 
pleasing sound. 
• Demonstrate a secure understanding of pulse and rhythm. 

Performing 
• Sing a range of songs, including a simple 
second part. 

Pulse 
Rhythm 
Pitch 
Tempo 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/google-and-parent-zone-ks2-internet-safety
https://www.pshe-association.org.uk/curriculum-and-resources/resources/google-and-parent-zone-ks2-internet-safety
https://www.pshe-association.org.uk/curriculum-and-resources/resources/google-and-parent-zone-ks2-internet-safety
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-yasmine-tom-%E2%80%94-ks1-2-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-yasmine-tom-%E2%80%94-ks1-2-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-yasmine-tom-%E2%80%94-ks1-2-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-yasmine-tom-%E2%80%94-ks1-2-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-yasmine-tom-%E2%80%94-ks1-2-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/google-and-parent-zone-ks2-internet-safety
https://www.pshe-association.org.uk/curriculum-and-resources/resources/google-and-parent-zone-ks2-internet-safety
https://www.pshe-association.org.uk/curriculum-and-resources/resources/google-and-parent-zone-ks2-internet-safety
https://www.pshe-association.org.uk/curriculum-and-resources/resources/1decision-primary-pshe-education-programme
https://www.pshe-association.org.uk/curriculum-and-resources/resources/1decision-primary-pshe-education-programme
https://www.pshe-association.org.uk/curriculum-and-resources/resources/1decision-primary-pshe-education-programme
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars


• Perform simple phrases on the recorder using crochets, quavers, and minims. 
• Maintain a simple part in a whole class singing or music performance. 
• Show good, upright posture when playing the recorder 
• Produce a controlled sound when playing the recorder, covering the holes with the pads of the 
fingers. 
• Develop tonguing to produce clean notes. 
• Play the notes B, A, G. 
Composing 
• Create a short phrase using pitch and rhythm. Aural awareness 
• Recognise and describe how sounds are made and changed on the recorder 
• Recognise different metres (e.g., 2, 3 or 4 time). 
• Recognise sounds as high or low, loud, or quiet,  
fast or slow and long or short.  
Evaluating 
• Make constructive comments on own and others’ music to develop compositions and 
performances discussing some of the inter-related dimensions of music.  

• Know that a recorder needs to be cleaned 
and cared for  
and that this in hygienic.  
• Know that the left hand goes at the top of 
the  
recorder. 
• Know the fingering of the notes B, A, G 
Composing 
• Know that pitch can be shown on a stave. 
• Know how crochets, quavers and minims 
are  
represented as symbols 
Aural awareness 
• Know that rhythmic and melodic patterns 
can be  
represented on a stave. 

Dynamics 
Crochet 
Quaver 
Minim  
Recorder 

PE 

Curriculum 
Area 

Disciplinary 
Knowledge 

Substantive Knowledge Key 
Vocabulary 

Teamwork 
(Outdoor 

Adventurous 
Activities) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teamwork 
- I can take 
turns.  
- I can listen 
when someone 
else if giving 
their idea and 
contribute my 
ideas.  
- I can stay 
motivated for 
my team and 
work hard for 
them.  
- I can follow 
instructions 
given by my 
peers based on a 

L1  
Target relay (Activity 10)  
L2 
Dungeon ball (Activity 20)  
L3 
Robins Nest (Activity 34) 
L4 
Cookie monster (Activity 18) 
L5 
Named Block map (Y3 recap) 

- I can identify where I am 
- I can find a given point  
- I can orientate the map where needed.  

L6 & L7 (finding Points) 
- I can find multiple places using given map  
- I can find the best route to take to the points given.  

 



 job role or 
position.  
Fitness  
- I can do 60 
minutes of 
active exercise in 
a day.  
- I can begin to 
understand my 
body and how 
muscles grow.  
- I can begin to 
understand the 
difference 
between feeling 
tired and lacking 
stamina or 
resilience.   
Health and 
Safety  
- I can explain 
what being safe 
means in school 
and during PE.  
-I can identify 
actions/areas 
that may be 
unsafe and 
explain why.   
- I can set up 
equipment and 
apparatus safely.  
Competition   
- I know what it 
is to win and 
lose.  
- I can win and 
lose with dignity. 

Gymnastics  
(Floor Skills) 

 
 

 
 

L1 (Basic shapes) 
- I know the 5 basic shapes of gymnastics (Straddle, straight, tuck, pike, star)  
- I can perform the 5 basic shapes when requested.  
- I can hold the shape for 3 seconds.  
- I can change the level of the shape (standing, sitting, lying)  
- I am starting to use my core muscles to balance on one foot, transferring my weight when moving.  
- I know how to control my body and make sure that I am coordinated. E.g., each part of my body work with each 

other 
L2 (Shapes and Rolls) 

- I know the 5 basic shapes of gymnastics (Straddle, straight, tuck, pike, star)  
- I can perform the 5 basic shapes when requested.  
- I can hold the shape for 3 seconds.  
- I can change the level of the shape (standing, sitting, lying)  
- I can use different parts of my body to balance upon. 
- I can work on different ways to travel.  
- I can copy, remember, explore, and repeat simple actions, and link and vary ideas with control and co-ordination 
- I know how to keep myself safe when beginning to perform a forward’s roll.  E.g., head is securely tucked under, 

the arms are there to protect and provide balance. 
L3 (Perfecting Movements) 

- I can perfect my movements.  
- I know how to perform each movement to the best of my ability.  
- I can walk using pointed toes and fingers. 
- I can travel safely and with some finesse.  

L4 (Creating a sequence) 
- I can apply compositional ideas to sequences alone & with others  
- I can make sure my sequence is fluid.  
- I know what fluid means 
- I can travel safely e.g., on feet, all fours, slide, roll (pencil, log without finesse). 
- I know how to keep myself and others safe when travelling.  
- In 2s create and perform a sequence to include up to 6 actions.  
- Sequences must show a change of; level, direction, speed, and some choreographic devices – unison, canon, 

opposition. 
L5 (Performance)   

- I can rehearse and perform my sequence to a partner.  
- I can give feedback to my partner.  
- I can work on my sequence based on my partner’s feedback.   
- I know what fluid means and I can act upon that.  

 



- I can 
congratulate the 
winner.  
- I can follow the 
rules of a game.  
- I can work to 
beat my own 
personal best.  
Leadership  
- I can direct a 
partner or small 
group.  
- I can listen to 
others and take 
on board ideas.  
Healthy Lifestyle   
- I can identify 
and explain the 
changes I can 
feel when I 
exercise (heart 
rate, breathing, 
sweating, 
muscle groups) 
- I can 
understand why 
I need to 
exercise and 
why it is 
important.  
- I can take part 
in a warmup and 
cool down and 
begin to explain 
why this is 
needed.  
- I can begin to 
find links 

- I can describe my own and others work noting similarities and differences and make suggest improvements  
L6 (Performance) 

- I can rehearse and perform my sequence to a partner with the improvements they suggested. 
- I can perform and have my performance recorded.   
- I can watch my performance back and self-assess.  

Football 
 

L1 (Passing) 
- I can use different parts of my foot to pass the direct with aim. (Include sole.)  
- I can identify the parts of my foot, sole, instep, laces, outside.   
- I can use the select a part of my foot to pass accurately at different angles.  
- I kick the ball in various directions due to my foot direction and my body direction confidently. 
- I know that for a weighted pass, I need to be able to ‘push’ the ball rather than just kicking it.  

L2 (Defending)  
- I know how to intercept a ball (using prior knowledge) and do it without contact. 
- I know that jockeying is where I stand opposite my opponent and move backwards maintaining my line with my 

opponent’s ball. 
- I know that when I tackle, I must be safe in my movements and avoid control with my opponent’s foot. 
- I can show good awareness when marking an opposing attacker. 

L3 (Shooting)  
- I can kick the ball in various directions due to my foot direction and my body direction confidently.  
- I can change the amount of power I use by changing my technique.  
- I can aim at a goal or target.  

L4 (Dribbling)  
- I can use my body to change direction quickly.   
- I can use both feet to keep the ball under control whilst moving.   
- I can change the parts of the foot I am using.    
- I can combine dribbling with passing and shooting.  

L5 & 6 (Game situations)  
- I understand how to create a 3v3/4v4 including defenders, midfielders, and attackers. 
- I can be part of a team and lead it with great sportsmanship, diplomacy, and democracy.   
- I know where my position is on the pitch.  
- I can begin to play a position in a team.  

Toe, side, 
laces 
Direction 
Weighted 
pass 
Step-kick 
Position 
Attackers 
 

Gymnastics 
(Equipment)  

 
 
 
 
 

 L1 (Shapes and balances)  
- I know the 5 basic shapes of gymnastics (Straddle, straight, tuck, pike, star)  
- I know for an arabesque that my back needs to be straight and my supporting leg is straight.  My arms are used 

for balance, and I can apply my counterbalance knowledge. 
- I can perform the 5 basic shapes when requested.  
- I can travel safely and with some finesse and fluidity.  
- I can tense my core to perform balances effectively.  

 



 
 

between diet 
and exercise.  
Evaluation  
- I can make a 
positive 
comment on 
another’s 
performance.  
- I can explain 
how I did 
something and 
self-evaluate.   
- I can say what 
went well and 
give an even 
better if. 
- I can explain 
how I did 
something to 
help someone 
else. 

- I can walk using pointed toes and fingers.  
- I can perform shared, mirror and partner balances.  
- I can use my core to maintain a balance and poise during a sequence.  My arms are used for balance as well as for 

finesse.  
L2 (Travel on apparatus) 

- I know the types of gymnastic apparatus (climbing frame, table, linking piece, mat)  
- I know how to carry the apparatus (2/3 per piece)   
- I can use my prior knowledge to fit the apparatus together.   
- I can travel safely around the space.  
- I can travel on the apparatus safely and use pointed toes and fingers.  
- I can travel between the floor and the apparatus with fluidity.  

L3 (Jumping from apparatus)  
- I can jump from stationary. 
- I know how to land safely.   
- I can verbally explain the fundamentals of jumping (knees bent, swinging arms, feet together, eyes forward)  
- I can introduce a table to my jump.  
- I know how to position mats by the tables (length ways)  

L4 (Sequence building)  
- I can put my movements in a sequence.  
- I can travel safely e.g., on feet, all fours, slide, roll (pencil, log without finesse). 
- I can perform a balance and a jump during my sequence.  
- I can change the level of the shape (standing, sitting, lying) 
- I can link ideas, skills & techniques with control when performing basic skills 

L5 (Performance) 
- I can travel safely using finesse.  
- I know how to compose a routine with a variety of movements 
- I can perform a balance during my travel sequence.  
- I can set up a small apparatus set in a group.  
- I can link 1 table and 2 linking pieces. 
- I can give feedback to my partner.  
- I can work on my sequence based on my partner’s feedback.  

L6 (Performance)  
- I can travel safely using finesse.  
- I can perform a jump during my travel sequence.  
- I can perform a balance during my travel sequence.  
- I can set up a small apparatus set in a group.  
- I can link 1 table and 2 linking pieces.   
- I can perform a mirror sequence with a partner.  



 
RELIGIOUS EDUCATION 

Skills as a theologist Disciplinary Knowledge Key Vocabulary 

I can give examples of 
agreements and contracts 
and explain how I would 
feel if one was broken. 

I understand that Jews believe that there is one God who not only created the world, but with whom 
everyJew can have a personal and individual relationship. 
Jewish history begins with the covenant (agreement/promise) between God and Abraham around 1812 
BC and Abraham is considered the founder of Judaism. 
Teacher to share the covenant story of Abraham as told in the Book of Genesis (covenant/promise) 
Genesis 17: 1-7 and Birth of Isaac Genesis Ch 21: 1-8. 
I can explore and discuss the ten commandments. 
I can write a conversation between myself and a Jewish child and ask and answer the key question in 
speech bubbles or scripted dialogue. 
I can make my own Mezuzah and write the Shema as a daily reminder of the covenant between Jewish 
people and God. 
I can write my own affirmation about my relationship with somebody special to me. 
I can write an explanation about how easy or difficult I think it would be for Jews to live up to their 
special covenant with God. 

Covenant 
Abraham 
Isaac 
Moses 
Ten 
Commandments 
Torah 
Ner Tamid 
Synagogue 
Rabbi 
Tallit 
Mezuzah 
Shema 

I can design a symbolic 

object to show 

the significance of 

Christmas or the 

Christmas holiday to me. 

I can identify and label the symbols of the 5 main religions. 
I can explain what I think is the most important part of the Nativity story. 
I can explain what the Nativity story tells Christians about Jesus as the incarnation of God. 
I can design and make a Christmas tree decoration which symbolizes what Christmas means to 
Christians.  
I can design my own Christingle through drawing and labelling or sculpting. 

Frankincense 
Myrrh 
Christingle 
Star of David 
Khanda 
Aum 
Crescent and Star 
Cross 
Dharmachakra/Dharma wheel 

 

English links: (reading and writing)  
Appropriate texts in Science, Geography and 
History, with linked writing tasks.  
Connections made between topic and Literacy.  

Maths links:  
History – placing events on a timeline  
Geography – compass points, clockwise and 
anti-clockwise, degree turns. Graph 
comparisons line and bar.  
 

ICT links:  
Research  
Use of google Earth  
Data loggers in science to record sound levels.  
Popplet lite to develop note making  
Movie maker to create History video  
Book creator to show process of shoe making.  

Community engagement:  
Parents invited for the landing.  
Parental support for DT work.  

Values included:  
Teamwork – hoplite activity.  
Respect – collapsed day  

Moorhill moment to be delivered:  
To learn a card game.  
 

Current affairs  

 


